Math Bootcamp
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Content & structure

Qualitative feedback
- CHEM 220a/221a instructors indicate fewer math computation i)
confusions, more group problem solving, remaining challenges
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Future goals & directions

1. Institutionalization of Math Bootcamp as part of CoC orientation

2. Engaging a broader range of students as Bootcamp instructors to
reinforce relationships between cohorts and research groups

3. Incorporating more time for new students to build community

4. Securing funding to compensate instructors

- Calculus - Functions - Coding . Linear Algebra - Differential Equations - Statistics
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Bootcamp by the numbers
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